	LBDS WHOLE SCHOOL LANGUAGE POLICY

PHILOSOPHICAL BASIS

“Literacy is about how we communicate in society. It is about social practices and relationships, about knowledge, language and culture…” UNESCO. Literacy is constantly evolving. Advances in technology and globalization continue to increase our appetite and capacity to produce and share texts; at the same time, they require more effort and skill from people to stay informed and involved in a global community.
The words “text” is used in this document in its broadest sense, as a means of communication that uses words, graphics, sounds, and/or images, in print, oral, visual, or electronic form, to present information and ideas to an audience. Text is a representation of ideas that can be shared over distance and time. Teachers are required to think beyond the conventional focus on print-based literacy.
•Language is fundamental to thinking, learning and communicating.

•Language learning is a communal project, and the teaching of literacy skills is embedded across all subjects at LBDS to support and promote holistic education. It contributes to moving a student from supported to independent learning. Language plays a pivotal role in supporting the school’s mission statement and the fundamental concepts of the MYP: holistic education, communication and intercultural awareness.
•LBDS promotes learning language, learning about language, and learning through language. We view learning languages as central to developing students’ communication of understanding, expression and reflection. Language is the basis for thinking, communicating, and learning. Students need language skills in order to comprehend ideas and information, to interact socially, to inquire into areas of interest and study, and to express themselves clearly and demonstrate their learning. Language skills are developed across the curriculum and, coherently through the grades.

•Language learning promotes the deep exploration and internalization of the Learner Profile. 
•Language learning at LBDS not only provides a medium for the acquisition of English, Hebrew and French, but also promotes the development of the whole child. Language development is central to students’ cultural, intellectual, social, and emotional growth, and is seen as a key element of all curricula. When students learn to use language, they do more than master the basic skills. Students will come to understand that:
* Literacy learning is transformative. Students learn to engage with new ideas as they read, write, and talk about texts. They acquire new insights into their own thoughts from purposeful teaching that immerses them in a variety of texts. 

* The value and the power of language, and to use it responsibly. They learn to express feelings and opinions and, as they mature, to support their opinions with sound arguments and research. 

* The many purposes for which language is used and the diverse forms it can take to appropriately serve particular purposes and audiences. 

* They learn to use the formal language appropriate for debates and essays, the narrative language of stories, the figurative language of poetry, the technical language of non-fiction, instructions and manuals. 

* The importance to develop an awareness of how language is used in different formal and informal situations. They come to appreciate language both as an important medium for communicating ideas and information and as a source of enjoyment.
* They need to learn to communicate with clarity and precision, orally, in writing, and through a variety of media, to help them thrive in the real world. 

* Language is a fundamental element of identity and culture. As students read and reflect on a rich variety of literary, informational, and media texts, they develop a deeper understanding of themselves and others and of the world around them. If they see themselves and others in the texts they read and the oral and media works they engage in, they are able to feel that the works are genuinely for and about them and they come to appreciate the nature and value of a diverse, multicultural society. Intercultural awareness is strengthened and extended by language learning. 

* They need to develop the ability to comprehend and critically interpret a range of texts and to recognize that a text conveys one particular perspective among many. 
•Students use and develop important language skills as they read and think about topics, themes, and issues in various subject areas, and engage through the areas of interaction, in inquiry-based learning in all subjects. 

•As they move through the grades, students use language with ever-greater flexibility, accuracy and fluency in an ever-expanding range of situations. They are expected to assume responsibility for their own learning and to apply their language skills in more challenging and complex ways. 

PRINCIPLES UNDERLYING THE LITERACY POLICY 

The LBDS literacy policy is based on the belief that literacy is critical to responsible and productive global citizenship, and that all students can become literate. 

•The Language A: English and B: Hebrew curricula are specifically designed and delivered in a coherent, systematic and sustained manner, in over 180 instructional hours per grade per annum for each language, to provide students with the knowledge and skills that they need to achieve this goal.
Students are provided with a diverse range of opportunities to develop their knowledge and skills in reading, writing, speaking and viewing, and communicating their critical comprehension within these experiences. The curricula aim to help students become successful language learners, who share the following characteristics:

*understand that language learning is a necessary, life-enhancing, reflective process; 

*communicate – that is, read, listen, view, speak, write, and represent – effectively and with confidence; 

*make meaningful connections between themselves, what they encounter in texts, and the world around them; 

*think critically; 

*understand that all texts advance a particular point of view that bias must be recognized, questioned, assessed, and evaluated; 

*appreciate the cultural impact and aesthetic power of texts; 

*use language to interact and connect with individuals and communities, for personal growth, and for active participation as world citizens.
•Language A (English) follows the scope and sequence as stipulated in the Ontario Ministry of Education Language Arts subject guide. Language B (Hebrew) follows the curricular objectives developed by the LBDS. Both of these languages follow the aims, the objectives, the assessment process and the criteria of these MYP subjects. The school offers French as a third language. This curriculum broadly follows OMOE guide but is augmented by content developed at LBDS and is taught using a variety of best practices, such as the AIM gesture approach, which employs multiple sensory pathways to acquire language.

•LBDS Language curricula organize the knowledge and skills and attitudes that students need to become literate in four broad areas of learning: 

-Oral Communication, Reading, Writing, and Media Literacy. 

These areas of learning are closely interrelated, and the knowledge and skills described in the four strands are interdependent and complementary. Teachers are expected to plan activities that blend expectations from the four strands in order to provide students with the kinds of experiences that promote meaningful learning and that help students recognize how literacy skills in the four areas reinforce and strengthen one another.  Regular collaborative vertical and horizontal planning is undertaken to ensure consistency in the curricula across each grade level, and to ensure continuity in the curricula from grade to grade.

 •Since language is central to all learning; all teachers are, in practice, literacy teachers with responsibilities in facilitating communication as a central tenet of LBDS.  Teachers understand that more time fostering literacy does not mean less time for learning other subjects. Rather, literacy is seen as providing an entry point into increasingly complex ideas and texts that students encounter in all subjects as they advance through the grades. Literacy, therefore, is required to be integrated into all subjects to create learning that is more relevant and less fragmented. The study of language and the acquisition of literacy skills are not restricted to the language program and are integrated into interdisciplinary planning. 

•Literacy is employed across the range of subjects to affirm students’ own identity and that of and others in a multicultural world. Students learn to appreciate the creativity and intellectual vigour of our multicultural world through a variety of texts.

 •Effective literacy teachers: create “conversational communities” where purposeful talk is central to learning; constantly employ active teaching (in a variety of groupings); create classroom environments that encourage collaboration and guide choices students make while they are engaged in collaborative activities; carefully plan their teaching, and yet remain flexible enough to take advantage of unplanned teaching opportunities; make creative and purposeful use of a wide range of print and electronic text.

•Reading activities expose students to materials that reflect the diversity of Canadian and world cultures. Students need to become familiar with the works of recognized writers from their own and earlier eras. By reading a wide range of materials and being challenged by what they read, students become receptive to new and widely varying ideas and perspectives and develop their ability to think independently and critically. It is also important to give students opportunities to choose what they read and what they write about, in order to encourage the development of their own interests and pursuits.

•Teachers demonstrate that they are committed to lifelong learning in a community of learners by continually developing their professional knowledge and skills regarding literacy, drawing on the most current research, to improve classroom practice. Teachers receive in-servicing, coaching and consultative support in their efforts.

•The literacy policy is also based on the understanding that students learn best when they can identify themselves and their own experience in the material they read and study at school. Students are motivated to learn when they encounter interesting and meaningful texts on topics that matter to them. Teachers should capitalize on the natural curiosity of students. Instructional strategies and resources that recognize and reflect diversity and which suit individual strengths and needs are critical to student success and should be incorporated into every classroom.

•The language curricula focus on comprehension strategies for listening, viewing, and reading; on the most effective reading and writing processes; on skills and techniques for effective oral and written communication and for the creation of effective media texts; and on the language conventions needed for clear and coherent communication. Students receive direct, explicit instruction (multileveled to meet the needs of all class members) and incidental teaching on spelling, word recognition/analysis, comprehension and writing strategies on a regular basis. 
•Students develop as literate learners as they receive scaffolded support that prepares them for higher learning and for growing independence through the ‘gradual release’ of teachers’ responsibility for their learning. Differentiated teaching strategies, resources, topics, and supports help to ensure that all students have a point of entry and a successful journey from their current level of understanding towards new skills, strategies and competencies to handle increasingly complex texts.

•Teachers emphasize the use of higher-level thinking skills, including critical literacy skills, to enable students not only to understand, appreciate, and evaluate what they read and view at a deeper level, but also to help them become reflective, critical, and independent learners and, eventually, responsible citizens.

•Teachers are required to continuously assess the literacy learning of their students, using a range of formative and summative tools, and criterion- related objectives, in order to design classroom activities that will promote new learning for individual students.

•Elements of an integrated balanced literacy approach should be apparent in student centred language classes. These components include such opportunities as: reading, writing and speaking on a daily basis, independently and in a variety of group settings and integrating four different types of reading experiences: - 

-Reading aloud to students to interact with students 

-Shared reading to the class

-Guided reading in small groups 

-Independent reading

The four types of integrated writing experiences that should be apparent in each language class are:

-Write Aloud

-Shared Writing with class

-Guided Writing in small groups or individually

-Independent Writing

•Literature Circles are to be implemented in Middle School Language Arts classes. These provide an opportunity for students, in roles, to confidently take responsibility for their own learning in structured discussion; to share thoughts, questions, analysis, reflections and their understanding of elements of a text.

•Successful literacy is a team effort, requiring the support of the whole community. The school promotes a family-friendly environment, and encourages students to reflect positively on the connections among what they learn at home, at school, and in the community. Faculty serves as mentors or coaches to parents helping them to develop strategies for supporting literacy progress outside of school. They seek regular opportunities to communicate with parents about their children’s literary development, and they frequently share the students’ work with their parents.

•LBDS has an automated library system to help track resource usage in the library. We are able to see, by category, where the need lies for increased resources. Teachers engage in the opportunities to request a wide range of resources that will enhance literacy, their subject teaching and cross-curricular initiatives, and to collaborate with the Lead Librarian on unit development.

CLASSROOM RESOURCES

•A resource-rich classroom stimulates the senses, including a sense of wonder. Resources should reflect diverse interests, abilities, cultures, and global awareness for students to make the connections between their academic environment and the texts they will encounter in all areas of their lives. 

* A wide range of fiction and expository texts and literary genres should be prominent in the classroom and in instruction.

*No single text or programme can meet the holistic need of the literacy programme or the holistic needs of students. Texts should be consistent with the various curricular expectations.

*A range of materials, as well as opportunities for students to choose assignments, topics, formats etc., and to demonstrate their learning in authentic tasks that assess both their understanding of concepts and their specific literacy skills, should be present.

*Teachers need to collaborate in selecting, previewing, and sharing literacy resources.

 •In implementing this literacy policy, teachers help students to regard language skills as lifelong learning skills that will enable them to better understand themselves and others, unlock their potential as human beings, find fulfilling careers, and become responsible world citizens.

ROLES OF A LITERATE LEARNER

Literacy is a complex interaction of skills and resources that learners draw upon to make meaning from a text. The four roles/practices that students should be given every opportunity to systematically, explicitly, and at all developmental points, learn are:

*Meaning Maker- in which the student uses prior knowledge and experience to construct and communicate meaning when reading, writing and speaking.

*Code User- who recognizes and uses the features and structures of written, visual, and spoken texts; including the alphabet, sounds in words, spelling conventions, sentence structures, text organizing graphics and other visuals to “break the code”

*Text User- in which the student understands that the purpose and the audience help to determine the way a text is structured, the tone, the degree of formality, and the sequence of components, and uses this knowledge to read, write, and speak.

*Text Analyzer- in which a student understands that texts are not neutral, that they represent particular views and perspectives, that other views and perspectives may be missing, and that the design and message of texts can be critiqued and alternatives considered.

POLICY ON ACADEMIC HONESTY

Students at LBDS learn to research information from a variety of sources, to glean the meaningful content of that information, and to assimilate and synthesize it in such a way that it portrays their own thoughts and perspectives. 

Our goal is for students to recognize authorship of work in a variety of formats, be able to credit the creators of that work and to incorporate it in an academically honest way into their own assignments. 

All faculty are responsible for ensuring the understanding of academic honesty by our students. The I.B. Learner Profile is an essential component in this process and is the vehicle through which teachers and students apply the aspects of good practice to their assignments. 

Students learn that: 

· using the words and ideas of another person to support one’s arguments while following accepted practices, is an integral part of any intellectual endeavour, and integrating these words and ideas with one’s own in accepted ways is an important academic skill

· all ideas and work of other persons, regardless of their source, must be acknowledged

· passages that are quoted verbatim must be enclosed within quotation marks and references provided

· plagiarism can take many forms including: 

1. representation of the ideas or work of another person as the students’s own

2. allowing one’s work to be copied or submitted for assessment by another student

3. duplication of the work for different assessment components

4. downloading of a free research paper

5. buying a paper from a commercial paper mill

6. copying an article from the Web or an on-line or electronic database

7. translating a foreign web article into English

8. copying a paper from a local source 

9. cutting and pasting to create a paper from several sources

10. quoting less than all the words copied

11. changing some words but copying whole phrases

12. paraphrasing without attribution

13. faking a citation
Implementation of the Policy 
Through partnership with the Lead teacher-librarian, students are taught a research process that is consistent from grade to grade. Learning to take notes from primary and secondary sources is emphasized and through discussion, peer mentoring and teacher conferencing, students apply these skills to present a work that is representative of their own ideas and perspectives.
Consequences 
We believe that students will learn to develop the necessary tools of organization, planning and research, so that resorting to academic honesty will not be necessary. Students are supported academically through each of the research steps, in a variety of subjects, so that the process becomes second nature. If during the early stages of information gathering and combining of ideas, it appears that the student is not following the process correctly, he or she will be guided by a faculty member to review the appropriate steps to complete the work honestly. 

If a student is not able to follow this process appropriately and turns in material that indicates a lack of academic honesty, a Senior Administrator will intervene appropriately.
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