	LBDS MYP ASSESSMENT, EVALUATION, REPORTING POLICY

PURPOSE OF ASSESSMENT

The fundamental reason for assessment and evaluation is to improve student learning, and in this process, each student is fully supported to reach his/her highest possible level of academic achievement.

Assessment indicates how teachers will know what students have mastered and learned and, with professional reflection, what teachers still need to do in order to maximize individual student success according to the prescribed objectives of a course. Assessment indicates to students what they have learned, and how they might further improve. Assessment supports, encourages and promotes student learning by providing them with timely feedback on their personal learning performance, and generates documented evidence of student learning. 

The assessment process informs, enhances and improves approaches to learning as it enables students to reflectively engage in metacognition and self-assessment. Students will benefit directly from this by developing positive attitudes towards learning. This process simultaneously also provides a basis for teachers to reflect on the ‘next steps’ and appropriate approaches to learning (ATL) planning and practice in order to maximize students to reach their potential. We view, as significant, the need to develop students’ ability to understand what constitutes mastery, expertise and excellence in a subject group, so that they can, collaboratively with the teacher, learn to judge, eventually independently, their own strengths and develop strategies for improvement. 

Teachers use formative assessment strategies to monitor each child’s progress before determining, with the child, the ‘next steps’ that will lead to successful summative assessment of the learnt material. Using appropriate assessment strategies, tasks and recording tools we promote in each child, Bloom’s higher order cognitive skills. In this process, students develop wider critical thinking and self-evaluation skills. At LBDS we view assessment as integral to all teaching and learning. We therefore encourage the most current best practices regarding effective and purposeful assessment throughout the school. Central to our best practices in this regard, is to describe assessment as “criterion related”.
ASSESSMENT PROCESS

Five forms of assessment inform our practice in each grade:

Diagnostic Assessment - this helps both teachers and students identify learning needs and plan what approaches to learning require closer attention to help each student to achieve. 
Formative Assessment - this ‘assessment for learning’ occurs during the learning process. It provides descriptive feedback for teachers and students to monitor their efforts, make adjustments that lead to enhanced learning, and work toward successful achievement. 
Student reflection and Self-assessment - help students become self-directed learners who become able to set, work toward, and monitor their own goals. These are meant to be diagnostic or formative. 
Peer Assessment - helps students gain valuable insight into how others perceive their performance. It provides valuable feedback that students can use to monitor their efforts. Learning to assess others and provide positive constructive criticism while still being sensitive to the feelings of others is an important skill. These are meant to be diagnostic or formative. 
Summative Assessment - this ‘assessment of learning’ allows students to demonstrate and document their achievements, and share them with parents and guardians to ensure continued learning. 
Two to three summative assessments for each unit taught, are administered, so that a clear picture of a student's understanding is evident. 

Assessment at LBDS is based on internationally pre-determined, prescribed and published criteria, and the corresponding levels of achievement, for each MYP subject group. The MYP provides assessment criteria and accompanying descriptors that have been devised to reflect the different objectives for each subject group and the relative importance of these objectives. Students and parents are made familiar with the criteria prior to the start of any unit of inquiry. These criteria and their descriptors reflect each MYP subject group’s modified objectives for Grades 6,7 and 8. Assessment tasks are designed to be consistent with the interim objectives for each subject group. 

Each criterion is divided into numerical bands of various “levels of achievement”, and each band is described using qualitative value statements called “level descriptors” that describe student performance. A student’s success in reaching these criteria is measured next to these “levels of achievement”. Each student’s work is compared to the set descriptors for each criterion, until the student work ‘best-fits’ most of the level descriptors in the broad band of the achievement level. As the numerical levels increase, the band descriptors describe greater achievement levels in each of the strands The achievement level is then used to determine the student’s summative grade in that specific assignment. Teachers ensure that, for each student, over the year, they make at least two judgments against each criterion, in the subject group guide. This measurement is achieved by using several kinds of assessment task more than once in a balanced manner, or by incorporating other types of assessment activity.

In all subjects, different assignments assess different MYP criteria at different times. By the end of the academic year, several assessments using the appropriate criteria have been made for each objective in each subject. Many of the tasks will allow judgments about levels to be made with regard to more than one criterion. A few tasks (for example, technology units of work) will allow judgments to be made against all the criteria for a subject. 
For some assessment tasks, MYP achievement levels are converted into letter grades in accordance with a conversion chart below, which aligns MYP achievement levels with traditional grades. It is not permitted to convert letter grades into MYP achievement levels.

At the outset of any unit of inquiry, teachers, in vertical and horizontal teams, relate the “unit question” to a range of assessment strategies/approaches, and tasks/activities.  Student performance is then fairly, fully and appropriately assessed using various assessment tools to measure and record evidence of student achievement in a unit of work. One of the most widely used assessment tools is a rubric. Rubrics, with the published criteria and their levels of achievement, are adapted by our school to reflect the interim objectives for task-specific clarifications in each subject in each grade.

Throughout the learning process in each inquiry unit, teachers continuously monitor students’ learning progress, as formative assessment, in accordance with the set objectives and criteria. Formative assessment provides the basis for differentiating educational experiences for each student. It is frequent, and often organically responds to the changing needs of the student/s.
While the Areas of Interaction are not explicitly assessed, they frame the unit questions, pervade the topics, the insights, and contextualize the learning. As such, they implicitly impact on the forms of assessment teachers plan that allow students to provide evidence of conceptual understanding and insights, empathic responses etc. gained in the unit of inquiry.
STANDARDIZATION OF ASSESSMENT 
If more than one teacher is involved in one subject for a single year, group standardization of assessment is carried out to provide a common system for the application of the assessment criteria to each student. This is achieved by:
• the use of common assessment tasks

• shared assessment between the teachers involved

• regular contact between the teachers.
STUDENTS WITH SPECIAL EDUCATION NEEDS 

Classroom teachers are the key educators of students who have special education needs. They have a responsibility to help all students learn, and they work collaboratively with special education teachers and the Dean of Student Services, where appropriate, to achieve this goal. They commit to assisting every student to prepare for living with the highest degree of independence possible. Teachers planning units of inquiry need to pay particular attention that differentiated principles are in place for Formative and Summative tasks:
•  are premised on the belief that all students can succeed; 

•  incorporate evidence-based best practices for effective instruction; 

•  involve a support team for the classroom teacher that includes the principal, the Dean of Student Services, other teachers, family and professional resources ;
• involve differentiated instruction. 

In planning programs and or tasks for students with special education needs, teachers begin by examining both the curriculum expectations for the appropriate grade level and the needs of the individual student to determine which of the following options are appropriate for the student: 

•  no accommodations or modifications; or 

•  accommodations only; or 

•  modified expectations, with the possibility of accommodations. 

Teachers must adapt the instructional programme in order to facilitate success. Appropriate adaptations include: 
•  modification of some or all of the subject expectations so that they are challenging but attainable for the learner at his or her present level, given the necessary support from the teacher; 

•  use of a variety of instructional strategies (e.g., extensive use of visual cues, graphic organizers, scaffolding; previewing of textbooks, pre-teaching of key vocabulary; peer tutoring; strategic use of students’ first languages); 

•  use of a variety of learning resources (e.g., visual material, simplified text); 

•  use of assessment accommodations (e.g., granting of extra time; use of oral interviews, demonstrations or visual representations, or tasks requiring completion of graphic organizers or cloze sentences instead of essay questions and other assessment tasks.)

STRATEGIES, TASKS, TOOLS

We gather and analyze information about student performance by identifying what each student knows, understands, can do and feels at different stages in the learning process. As such, holistically, we take into account the development of the whole student.

The chart below lists some the types of strategies, tasks and tools that are commonly used in a balanced and varied manner in assessment at LBDS: 


	THE LEARNER PROFILE: Reflective, Caring, Knowledgeable, Inquirers, Thinkers, Communicators, Open-minded, Risk-takers, Principled, Balanced. (These attributes are explicitly explored and are implicitly embedded throughout our school community.)

	IB AREAS OF INTERACTION: Approaches to Learning. Health and Social Education. Human Ingenuity.  Environments.  Community and Service. (These common organizing strategies, frame inquiry and give context to unit content.  While these, like the LP, are not assessed directly, they are embedded in each unit of inquiry, within and across subjects, and implicitly therefore impact assessment)

	Assessment: Criteria Related

(Teachers employ a range of Formative assessment, Summative assessment, Student self-assessment strategies, tasks and tools)

	Strategies. Teachers use these a range of these to provide a balanced view of student learning
	Assessment Tasks. Teachers use a range of these to collect evidence of student learning
	Tools /Recording Devices. Teachers use a range of these to document evidence of student learning

	•Performance: quizzes, tests

•Observations

•Selected responses

•Reflections

•Open-ended original responses

•Process Journals

•Response Journals

•Design/Developmental workbooks

•Interviews
•Open-ended tasks
•Research
•Portfolios

•Presentation

•Conferences

•Other…
	•Compositions (artistic, musical, physical, written)

•Solutions/ products (as responses to problems)

•Essays
•Exams 

•Research, Investigations 

•Reports 

•Performances 

•Other…
	•Rubrics
•Checklists

•Benchmarks

•Rating scales

•Provincial Achievement charts/levels (OMOE)

•Exemplars
•Anecdotal

•Continuums

•Learning logs

•MYP Subject specific Assessment Criteria

•MYP subject specific Interim objectives
•Information Technology
•Other…


LBDS LEVELS OF ACHIEVEMENT:: GRADE SYMBOL ALINGMENT CHART: 

LOA= “ MYP LEVEL OF ACHIEVEMENT”. GD= GRADE SYMBOL  
	  TEACHERS PLEASE NOTE

• THE MYP CRITERIA ARE “GENERIC… BROADLY CONSTRUCTED CRITERIA”. TEACHERS ARE REQUIRED TO DECIDE THE CRITERION-RELATED “BEST FIT” FOR INDIVIDUAL STUDENTS.

• “CRITERION RELATED” ASSESMENT “DOES NOT REQUIRE A MASTERY OF EACH DESCRIPTOR”

• PLEASE READ “MYP FROM PRINCIPLES INTO PRACTICE” PGS 40-59, AND YOUR MYP SUBJECT GUIDE FOR FURTHER SUPPORT IN UNDERSTANDING MYP ASSESSMENT

•  FOR SELECTED ASSIGNMENTS/TASKS, TEACHERS MAY USE GRADE SYMBOLS. IN THIS CASE, MYP ALLOWS TEACHERS TO CONVERT FROM MYP LEVELS OF ACHIEVEMENT TO PERCENTAGE GRADES BUT NOT THE OTHER WAY AROUND. THE TABLE BELOW IS TO BE USED IN THIS PROCESS. 

• RUBRICS SHOULD BE WRITTEN USING THE MYP DESCRIPTORS AND THE INTERIM OBJECTIVES, BUT THESE SHOULD BE SIMPLIFIED AND REPHRASED IN STUDENT-FRIENDLY LANGUAGE, AND MUST BE MADE SPECIFIC TO EACH ASSIGNMENT.

• (NB. MYP DOES NOT USE NORM-REFERENCED ASSESSMENT, IN WHICH STUDENT SCORES ARE DISTRIBUTED ON A GRAPH, OR IN WHICH STUDENTS ARE MEASURED AGAINST EACH OTHER. PLEASE AVOID THIS PRACTICE.)
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	GENERAL PRINCIPLES GUIDING ASSESSMENT AT LBDS

Assessment:
      •    seeks to develop learning from novice toward expert, from superficial to deep
· is criterion related, measuring student attainment against specified criteria.

· is the first basis to structure the development of any unit of inquiry.

· has a clear, authentic purpose that students fully understand prior to the commencement of the assignment.

· happens in all the subjects in the school in all reporting periods.

· is an integral and a continuous part of the learning.

· gathers information from a variety of contexts, uses a balanced range of methods, strategies, recording tools and reporting strategies.

· procedures demonstrate a balance between formative and summative tasks.

· involves students in the assessment of their work using self-assessment, peer assessment and group assessment when appropriate.

· of group work, requires teachers to document carefully the input of individuals so that levels of achievement can be determined for individual students.

· feedback to students, is given either at the time or as soon as possible after any assessment process.

· procedures are appropriate to the age group.

· reflects the LBDS philosophy, values and mandate. 

· in Grades 6, 7 and 8 (MYP Years 1, 2 and 3) uses the prescribed MYP assessment criteria (with a coherent framework of modified criteria) that is aligned with the objectives of the programme.

· is informed, but not dictated, by the OMOE subject curricular expectations. Where possible these are aligned with the MYP subject criteria and interim objectives.

· is based on attainment of knowledge, skills and concepts, as suggested by the OMOE and prescribed by the MYP, where applicable.

· Provides students with clear levels or benchmarks of expected achievement, mostly in the form of rubrics
· makes students aware and understand fully the criteria, the descriptors and the achievement levels, beforehand, against which they are to be assessed. 

· takes into consideration students’ prior, current knowledge and experience before embarking on new learning.

· Gives students opportunities to reflect regularly on their learning and on their work towards ‘next steps’
· takes into consideration the requirements of students with special educational needs, accommodations and/or modifications
· considers such elements of learning as: understanding concepts, acquiring knowledge, mastering of skills, development of positive attitudes and responsible action towards the world around them.

· allows and promotes the expression of different points of view and interpretations, where appropriate.
· requires, where more than one teacher is involved in a unit of work, that common consistent standards are agreed upon.

· In some cases, may focus less on the result itself, and more on the thought process and work process leading to the outcome.

•     requires a consideration of students differing learning styles and individual differences in order to differentiate instruction.

· feedback is provided on the attributes of the IB “Learner Profile” and the Areas of Interaction embedded within subjects, without grades
· supports the professional judgment of the teacher in deciding the levels of achievements of individual students
General Principles Guiding Marking And Grading System at LBDS

· Assessment tools provide holistic and/or analytic scores.  Holistic scores are single scores based on the overall impression of a sample of work, rated against established criteria.  Analytical scores are separate scores for different aspects of the work. These yield more information than holistic scores and are often used for diagnostic purposes or when students need specific feedback on their strengths and weaknesses. These analytic scores are mostly determined by the use of specific criteria descriptors on rubrics.
· The levels attributed to the descriptions must not be considered as “marks” or percentages, nor should it be assumed that there are arithmetical relationships between descriptors (e.g. a Level 4 performance is not necessarily twice as good as a Level 2 performance)

· Boundaries between each criterion are not “pass/fail” lists

· Teachers should use the highest and lowest rubric levels when these are appropriate for the work being assessed

· At least two judgments against each criterion are made before a final level of achievement is determined for reporting purposes

Reporting
· Reporting is a means of communicating feedback from assessment, and it describes the progress of student’s learning, identifies areas of growth and proposes next steps to improve learning performance. Our desire is to communicate student progress in a timely manner to encourage dialogue that supports student’s progress. 

· It is every subject teacher’s responsibility to confidentially record all appropriate and significant evidence, data, anecdotal observations etc. that informs their assessment and evaluation of each child they teach. 

· Teachers use the reporting process to monitor and modify their teaching and assessment practices to promote further progress.

· The Interim Report is intended to spur dialogue in concert with Parent/Teacher Conferences. There are several conferences each year.
· A report card should never contain any surprises. Communicating to parents regarding success or difficulty remains a priority of each subject teacher well before any report card. Parents who seek further clarification are encouraged to contact the teacher.  Teachers are required to record all significant contact with parents on a confidential ‘Parent Contact’ form.
The Academic year is divided into four reporting sessions, during which the school provides two interim and two ‘full’ report cards.

· Our current reporting cycle includes an Interim Report in late October, a Winter Full Report in early February, another Interim Report is scheduled for mid March, with Parent/Teacher Conferences one week later, and a Final Full Report Card in June. 

The first and third interim report cards broadly indicate work habits and general academic progress in an abbreviated form. The second and fourth ‘full’ report cards use MYP descriptors to describe the level of achievement of a student for each criteria of a subject; and these determine a final grade, based on boundaries set by IBO, on a 1-7 scale. A subject teachers comment that follows the grading, reports on the unique and specific elements relevant to the individual student. These personalized comments describe such elements as strengths, performance on specific assignments, observations and ‘next steps’ towards further progress.

General Principles Guiding Reporting at LBDS. Reporting:

· involves frequent and regular communicating with parents, students and teachers as partners
· reflects the values of school community
· is sincere, fair, consistent, credible, comprehensive, accountable and verifiable
· is clear and understandable to all parties
· invites parents to comment on their children’s school progress 

· includes regular dialogue (emails, written notes, telephone calls, etc.) between parents and teachers

· schedules conferences which include parents, children and teachers to keep everyone informed

· is based on documentation and supported by assessment comparing the student’s performance to specific criteria standards and grade level expectations and descriptors, and recorded as an achievement level, determined and described within a criterion

· should inform and educate parents, and encourage dialogue and partnership regarding “next steps”

· should illustrate the philosophy, principles of the IB, the “learner profile” and the practices of the MYP where applicable

· includes evaluation of understanding and applying concepts, specific knowledge, learning skills, attitudes, behaviour and social skills

· ATL is commented on within the comment on the student’s engagement with the curricular material and content. 

· C&S is communicated in the home-base teacher’s general comment

· As new ideas are developed and the results of research are gathered, the school assessment policy is to be reviewed.




	MYP SUBJECT CRITERIA

	LANGUAGE A: ENGLISH 
Criterion A: Content (receptive and productive) Maximum: 10
How well can the student:

•understand and analyse language, content, structure, meaning and significance of both familiar and previously unseen oral, written and visual texts?

•compare and contrast works, and connect themes across and within genres?

•analyse the effects of the author’s choices on an audience?

•express an informed and independent response to literary and non-literary texts?

•compose pieces that apply appropriate literary and/or non-literary features to serve the context and intention?

•apply language A terminology in context?

Criterion B: Organization: Maximum: 10
How well can the student:

•create work that employs organizational structures and language-specific conventions throughout a variety of text types?

•organize ideas and arguments in a sustained, coherent and logical manner?

•employ appropriate critical apparatus?

Criterion C: Style and language mechanics Maximum: 10
How well can the student:

•use appropriate and varied register, vocabulary and idiom?

•use correct grammar and syntax?

•use appropriate and varied sentence structure?

•use correct spelling/writing?

•use language to narrate, describe, analyse, explain, argue, persuade, inform, entertain and express feelings?

•use language accurately?


	LANGUAGE B Standard: HEBREW

Criterion A: Oral communication—message and interaction Maximum: 8
To what extent does the student: 
• show the ability to communicate ideas, interact and maintain the flow of the conversation?

To what extent can the student:

• communicate information, ideas and opinions

• respond and react to questions and ideas (familiar and spontaneous situations)

• contribute to the conversation and engage actively

• maintain a flow of ideas and a logical continuity in the conversation?

Tasks used to assess criteria A and B often include role plays, discussions, pair work, interviews, presentations with question and answer sessions, and so on. These tasks give students the maximum opportunity to demonstrate genuine, spontaneous interaction.

Criterion B: Oral communication—language Maximum: 8
To what extent does the student:

•  show the ability to use the language effectively and accurately?

To what extent can the student:

• use clear pronunciation and/or intonation

• correctly use a range of vocabulary

• correctly use a range of grammatical structures?

Tasks used to assess criteria A and B often include role plays, discussions, pair work, interviews, presentations with question and answer sessions, and so on. These tasks give students the maximum opportunity to demonstrate their ability to use the language.

Criterion C: Writing—message and organization Maximum: 8
To what extent does the student:

•  show the ability to communicate, organize and support relevant ideas?
To what extent can the student:

• provide information and ideas

• develop ideas

• use a format and structure appropriate to the task to organize the work?

Tasks used to assess criteria C and D often include letter writing, advertisements, essays, creative writing, presentations, and so on. These tasks give students the maximum opportunity to demonstrate their ability to communicate ideas.

Criterion D: Writing—language Maximum: 8
To what extent does the student:

• show the ability to use the language effectively and accurately?

To what extent can the student:

• correctly use a range of vocabulary

• correctly use a range of grammatical structures

• show accuracy in spelling or writing of characters?

Tasks used to assess criteria C and D often include letter writing, advertisements, essays, creative writing, presentations, and so on. These tasks give students the maximum opportunity to demonstrate their ability to use the language.

Criterion E: Reading comprehension Maximum: 16 (8 x 2)
To what extent does the student:

•  show the ability to comprehend a piece of writing in the target language?

To what extent can the student:

• identify specific factual information

• identify main ideas and supporting details

• draw conclusions?

Tasks used to assess criterion E often include letters, advertisements, magazine and newspaper articles, prose, and so on. The questions must address each level descriptor so that students have the opportunity to achieve all levels.



	HUMANITIES: (HISTORY, GEOGRAPHY, CIVILIZATION, REFORM JUDAISM)

Criterion A: Knowledge. Maximum 10
Knowledge is fundamental to studying humanities, and forms the base from which to explore concepts and develop skills. Knowledge and understanding can be assessed through a wide variety of tasks that involve factual recall or description, and explanation. Tasks may include tests, examinations, written assignments, oral interviews and presentations, extended writing, projects and exhibits.

Criterion B: Concepts. Maximum 10
Concepts are powerful ideas that have relevance within and across the MYP, and students must explore and re-explore these in order to develop understanding. Learners develop their understanding of a concept to increasing levels of sophistication by applying acquired knowledge and skills.

Assessment tasks should allow students to demonstrate and apply the full extent of their understanding of the concepts specified within, or across, disciplines. It is not intended that any one piece of work will assess all of the humanities concepts (time, place and space, change, systems and global awareness). Suggested tasks for assessment include extended writing, oral presentations, research projects, case studies, essays and tests, and must give students the opportunity to demonstrate the requirements of the highest level descriptor.

Criterion C: Skills. Maximum 10
The development of skills in humanities is critical in enabling the student to undertake research and demonstrate an understanding of knowledge and concepts. Developments in the student’s technical, analytical, decision-making and investigative skills will be invaluable in transferring these skills to other subject groups in the MYP, and for lifelong learning.

Assessment tasks may give the student the opportunity to demonstrate one or more of the skills described in the objectives. Tasks for assessment may include fieldwork, data analysis, map analysis, evaluation of sources and/or evidence, a research paper or similar piece of extended writing, case studies, and oral presentations /interviews.

Criterion D: Organization and presentation. Maximum 8
Students need to develop the ability to organize and present information and ideas in order to be able to demonstrate their grasp of humanities knowledge, concepts and skills. Criterion D is more suited to assessing extended pieces of work, for example, fieldwork, research projects or essays. Teachers should use only the relevant elements of the descriptors when assessing organization and presentation.



	SCIENCE

Criterion A: One world. Maximum 6
Students should understand the interdependence of science and society. Students are expected to discuss how science is applied and used to solve specific problems in life and society. Students should be given the opportunity to explore local and global scientific issues and evaluate the interaction between science and scientific developments with social, economic, political, environmental, cultural and ethical factors. Assessment tasks should allow students to demonstrate their understanding of the role of science in society through the development of analysis and critical thinking. Suitable assessment tasks to assess this criterion include essays, case studies and research projects, but also debates and oral presentations.

Criterion B: Communication in science. Maximum 6
Students should be able to demonstrate understanding when communicating scientific information. Students should use appropriate scientific language, a range of communication modes and the most appropriate communication format.

Suitable assessment tasks to assess this criterion include scientific investigation reports, research essays, case studies, interdisciplinary projects, and media presentations. Depending on the tasks, students will be expected to acknowledge the sources of information and document these appropriately.

Criterion C: Knowledge and understanding of science. Maximum 6
Students should show their understanding of the main scientific ideas and concepts of science, by applying these to solve problems in familiar and unfamiliar situations. Students should develop critical-thinking skills to analyse and evaluate scientific information.

Suitable assessment tasks to assess this criterion include complex questions in tests, critical analysis of case studies, research projects or media articles on scientific issues. Assessment tasks should provide opportunities for students to demonstrate their understanding by solving problems in familiar and unfamiliar situations, and by analysing and evaluating scientific information presented to them.

Criterion D: Scientific inquiry. Maximum 6
Students are expected to design and carry out scientific investigations independently.

Students should be able to (i) state a problem that can be tested by an investigation; (ii) formulate a suitable hypothesis; (iii) identify and manipulate variables; (iv) plan an appropriate investigation including the method and materials; (v) evaluate the method. Assessment tasks for scientific inquiry should provide students with the opportunity to design, plan and carry out scientific investigations independently. Suitable assessment tasks to assess this criterion include laboratory experiments and field studies.

Criterion E: Processing data Maximum 6
Processing data refers to enabling students to organize and process data. Students should be able to organize and transform data by numerical calculations into diagrammatic form (tables, graphs and charts) and draw and explain appropriate conclusions. Suitable assessment tasks to assess this criterion include scientific investigations carried out by students, or by others, as well as laboratory reports and studies that provide students with raw data for further processing and analysis.

Criterion F: Attitudes in science. Maximum 6
This criterion refers to encouraging students’ attitudes of safety, respect and collaboration. Students are expected to:

• carry out scientific investigations using materials and techniques skillfully and safely and showing respect for the living and non-living environment

• work effectively as a member of a team, collaborating, acknowledging and respecting the views of others as well as ensuring a safe working environment.

Evidence of performance of this criterion should be collected from the observation of students when working in science, individually and in groups. 


	MATHEMATICS: Standard

Criterion A: Knowledge and Understanding. Maximum 8
Knowledge and understanding are fundamental to studying mathematics and form the base from which to explore concepts and develop skills. This criterion expects students to use their knowledge and to demonstrate their understanding of the concepts and skills of the prescribed framework in order to make deductions and solve problems in different situations, including those in real-life contexts.

To what extent the student is able to:
• know and demonstrate understanding of the concepts from the five branches of mathematics (number, algebra, geometry and trigonometry, statistics and probability, and discrete mathematics)

• use appropriate mathematical concepts and skills to solve problems in both familiar and unfamiliar situations, including those in real-life contexts

• select and apply general rules correctly to solve problems, including those in real-life contexts.

Assessment tasks for this criterion are likely to be class tests, examinations, real-life problems and investigations that may have a variety of solutions.

Criterion B: Investigating patterns Maximum 8
Students are expected to investigate a problem by applying mathematical problem-solving techniques, to find patterns, and to describe these mathematically as relationships or general rules and justify or prove them. 
To what extent the student is able to:

• select and apply appropriate inquiry and mathematical problem-solving techniques

• recognize patterns

• describe patterns as relationships or general rules

• draw conclusions consistent with findings

• justify or prove mathematical relationships and general rules.

Assessment tasks for this criterion should be mathematical investigations of some complexity, as appropriate to the level of MYP mathematics. Tasks should allow students to choose their own mathematical techniques to investigate problems, and to reason from the specific to the general. Assessment tasks could have a variety of solutions and may be set in real-life contexts. Teachers should clearly state whether the student has to provide a justification or proof.

Criterion C: Communication in mathematics. Maximum 6
Students are expected to use mathematical language when communicating mathematical ideas, reasoning and findings—both orally and in writing.

To what extent the student is able to:
• use appropriate mathematical language (notation, symbols, terminology) in both oral and written explanations

• use different forms of mathematical representation (formulae, diagrams, tables, charts, graphs and models)

• move between different forms of representation.

Students are encouraged to choose and use appropriate ICT tools such as graphic display calculators, screenshots, graphing, spreadsheets, databases, drawing and word-processing software, as appropriate, to enhance communication.

Assessment tasks for this criterion are likely to be real-life problems, tests, examinations and investigations.

Tests and examinations that are to be assessed against criterion C must be designed to allow students to show complete lines of reasoning using mathematical language.

Criterion D: Reflection in mathematics. Maximum 6
Reflection allows students to reflect upon their methods and findings.

To what extent the student is able to:

• explain whether his or her results make sense in the context of the problem

• explain the importance of his or her findings in connection to real life

• justify the degree of accuracy of his or her results where appropriate

• suggest improvements to the method when necessary.

Assessment tasks are most likely to be investigations and real-life problems. Generally these types of tasks will provide students with opportunities to use mathematical concepts and skills to solve problems in real-life contexts.


	The Arts 

Criterion A: Knowledge and Understanding. Maximum: 8
To what extent the student is able to:

• demonstrate knowledge and understanding of the art form studied in relation to societal, cultural, historical and personal contexts

• demonstrate knowledge and understanding of the elements of the art form studied, including specialized language, concepts and processes

• communicate a critical understanding of the art form studied in the context of their own artwork.

Criterion B: Application. Maximum: 10
To what extent the student is able to:

• develop an idea, a theme or a personal interpretation to a point of realization, expressing and communicating their artistic intentions

• apply skills, techniques and processes to create, perform and/or present art.

Criterion C: Reflection and evaluation. Maximum: 8
To what extent the student is able to:

• reflect critically on their own artistic development and processes at different stages of their work

• evaluate their work

• use feedback to inform their own artistic development and processes.

Criterion D: Personal engagement. Maximum: 8
To what extent the student is able to:

• show commitment in using their own artistic processes

• demonstrate curiosity, self‑motivation, initiative and a willingness to take informed risks

• support, encourage and work with their peers in a positive way

• be receptive to art practices and artworks from various cultures, including their own.


	Physical Education

Criterion A: Use of knowledge. Maximum 8
Students are expected to have a knowledge and understanding of the physical activities or topics studied.

They are also expected to be able to use this knowledge and understanding critically, and apply it to analyse situations and solve problems.

As described in “Balancing the physical education curriculum”, topics studied and assessed through criterion A should include not only sport but also sport-related and health-related fitness, and international perspectives on physical activity, sport and health education. Topics that do not have a physical activity focus (for example, substance abuse or nutrition studied in isolation) are not suitable for the assessment of this criterion. Topics should always have a focus on physical activity, and be an integral part of the teaching and learning process.

Criterion A is best assessed through written or oral activities, and must be assessed in a non-performance/non-playing situation. Please note that for moderation, the task assessed against criterion A must be written.

Criterion B: Movement composition. Maximum 6
Students are expected to be able to compose sequences of aesthetic movement, through exploring movement possibilities and variations in accordance with the principles and concepts of a particular aesthetic activity and using this as inspiration. Compositions are best assessed using criteria B, C and D. This allows all stages of the creative process—plan and design, perform, evaluate—to be assessed.

For assessment of this objective, the student must perform the sequence.

Criterion C: Performance. Maximum 10
Students are expected to be able to perform in a range of activities, and show skills and techniques ranging from basic to complex. They should be able to apply tactics, strategies and rules in both individual and group situations.

When assessing performance, teachers should use only the strands of this criterion that are relevant to the activity. In all cases, at least two of the three strands will apply. The third strand referring to student performance with precision, synchronization or energy will apply for movement composition activities. This objective must be assessed in a performance/playing situation.
Criterion D: Social skills and personal engagement. Maximum 8
Students are expected to be able to communicate with others in a manner that enhances the working environment. This includes showing respect, support and encouragement, as well as demonstrating positive attitudes and strategies to improve relationships.

As part of taking responsibility for and enhancing their own learning, students are expected to be able to evaluate their own performance and achievement, including incorporating feedback from others, and use this to set appropriate and achievable goals for the future.


	Technology

Criterion A: Investigate. Maximum: 6
Investigation is an essential stage in the design cycle. Students are expected to identify the problem, develop a design brief and formulate a design specification. Students are expected to acknowledge the sources of information and document these appropriately.

Criterion B: Design. Maximum: 6
Students are expected to generate several feasible designs that meet the design specification and to evaluate these against the design specification. Students are then expected to select one design, justify their choice and evaluate this in detail against the design specification.

Criterion C: Plan. Maximum: 6
Students are expected to construct a plan to create their chosen product/solution that has a series of logical steps, and that makes effective use of resources and time. Students are expected to evaluate the plan and justify any modifications to the design.

Criterion D: Create. Maximum: 6
Students are expected to document, with a series of photographs or a video and a dated record, the process of making their product/solution, including when and how they use tools, materials and techniques. Students are expected to follow their plan, to evaluate the plan and to justify any changes they make to the plan while they are creating the product/solution. Students will sometimes embark upon a very ambitious project, or they may encounter unforeseen circumstances. In some circumstances a product/solution that is incomplete or does not function fully can still achieve one of the levels awarded for this criterion.

Criterion E: Evaluate. Maximum: 6
Students are expected to evaluate the product/solution against the design specification in an objective manner based on testing, and to evaluate its impact on life, society and/or the environment. They are expected to explain how the product/solution could be improved as a result of these evaluations. Students are expected to evaluate their own performance at each stage of the design cycle and to suggest ways in which their performance could be improved.

Criterion F: Attitudes in technology. Maximum: 6
This criterion refers to students’ attitudes when working in technology. It focuses on an overall assessment of two aspects: personal engagement (motivation, independence, general positive attitude)

• attitudes towards safety, cooperation and respect for others.
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