PROMOTING THE PRINCIPLES OF INTERNATIONAL EDUCATION and THE MYP FUNDAMENTAL CONCEPTS AT THE LBDS 

The Leo Baeck Day School Mission Statement: 

Leo Baeck is a reform Jewish Day School where families, professionals and Board members strive together to create a child-centred learning environment in which each student experiences a multi faceted educational programme. Our students are prepared to be practicing liberal Jews and to participate in a complex, ever-changing Canadian (and global) society.

LBDS is deeply committed to promoting the principles of international education: Holistic learning, Intercultural awareness and Communication. 

Our mission statement closely aligns with the IB Mission Statement by implicitly incorporating the principles of international education and the fundamental concepts of the MYP. With regards to the MYP principle of pursuing International-mindedness, our goal is to fully prepare our students to actively and proactively participate in “a complex, ever-changing society”. We explicitly and implicitly teach our students the value of social conscience and how to actively participate in social change in positive ways. In a variety of public literature, and in our engagement with the local and global community, our school clearly expresses our intention to “teach children to appreciate and participate in the richness and strength of a multicultural society”. In this regard we embrace and practice the values of Learner Profile as the exemplification of this ideal.  We stress in all we do, that first and foremost we share a common humanity and guardianship of the planet. 
Our emphasis on a “child-centred learning environment” reiterates the MYP requirement (expressed in the learner profile) to educate the whole person. In this regard we provide an “experiential educational programme” which respects each student’s individual learning style, develops their ability to problem solve, make (authentic) choices, be creative and express themselves” effectively as world citizens. In our school, this process begins “a child-centred learning environment”. This provides a “warm family atmosphere within the school”, develops within each child a positive self-image to enable them to grow physically, culturally, aesthetically “emotionally, intellectually, and socially, to “assist children in becoming sensitive people incorporating Jewish ideal and beliefs” that contribute to their ethical growth and relationships with the world. Also, we “teach children to understand the logical consequences of their actions and assume responsibility for those actions.” Our child-centred approach places, as in the MYP programme model, the learner at the centre of their life-long search for a sense of place in their natural and social environments. We stress that significant positive teacher- student relationship on an individual basis, translates into a collective positive academic experience for all students.
The mandate in our mission statement calls on our community to be “practicing liberal Jews”; this responsibility provides ample opportunity for students to develop and challenge their own personal value and ethics. We teach Judaism from a Reform, liberal perspective. This platform prepares students to make “informed choices” based on their values and ethical education. We encourage students “to participate in acts of tzedakah and personal mitzvoth as part of their responsibility as Jews”. While tzedakah is commonly translated as charity, its root meaning is justice, Our students learn that it is a religious obligation to perform charity, and philanthropic acts, which Judaism emphasizes are important parts of living a spiritual life. Unlike philanthropy, which is completely voluntary, tzedakah is thus seen as a religious obligation. We have embraced, promote and practice, in our literature, our classrooms and our communal gatherings, the set of attitudes that IBO has published. These have become a conveniently accessed structure and the measure of our values and ethical education permeating our school culture. Also, a tenant of Judaism that contributes to the development of our students’ ethical character is our concerted efforts to practice Tikkun Olam. Tikkun olam is a Hebrew phrase that means, "repairing the world". We recognize our active responsibility and part for the welfare of the society at large. This responsibility may be understood as an integration and relationship between the religious, social or political dimensions of the world. Social justice efforts balance advocacy of economic and political rights with spiritual needs. These ethical values can help us challenge any ethos of selfishness and materialism in our lives by developing a life that places love, kindness, generosity, peace, non-violence, social justice, awe and wonder at the grandeur of creation, thanksgiving, humility and joy at the center of our lives and the lives of our students. Tikkun olam is a key value in our efforts to develop intercultural awareness in order to “teach children to appreciate and participate in the richness and strength of a multicultural society”. We raise children who, through reflection and action, shift their vision from ego-centrism to altruism.   

In the “multi-faceted educational programme” that we offer, our community context, our school environment, our course outlines and our general pedagogy have been developed and reviewed, collaboratively, to reflect the three fundamental MYP concepts: holistic education, intercultural awareness and communication. Teachers meet frequently in horizontal and vertical teams to design meaningful units that contextualize the curricular content through the Areas of Interaction. They seek to build authentic connections between subjects and between subjects and the real world.

We provide the requisite eight MYP subject groups, along with several other subjects developed at the school. While the discrete elements of these subjects are taught to ensure mastery of specific subjects, we also employ the contexts that the Areas of Interaction offer to promote a belief in the holistic nature of learning. This framework encourages students to connect the disciplinary content of each subject to a greater holistic relationship of the particular subject to local and global issues. International-mindedness is explicitly and implicitly explored and practiced by students who authentically shape their own learning through the use of the Learner Profile throughout our school community. Our students are constructors of their own learning within the parameters of the curricular interim objectives, rather than passive consumers of predigested concepts. Comprehensive curriculum documents, developed by our teams of teachers, are reviewed on an annual basis. These are made available to the public on our school website.
Our curricula promote open and effective communication skills for students to articulate their learning in a wide variety of modes, and to enable them to communicate and “participate effectively” on a global level. We place great importance in developing a balanced literacy approach, which is integrated into all our subject groups. We develop our students’ mother tongue (English), along with their ability to communicate in Hebrew and in French. In this way we explore and sustain personal development, cultural identity and intercultural understanding.

The principles and fundamental concepts of IBO inform, and are diligently and inextricably embedded in, the aims and objectives of various syllabi and in the units of inquiry that flow from these. LBDS students come to an awareness of the interconnected nature of knowledge. We view the development of the whole student as essential to our mandate as educators. Real world complexities are viewed as opportunities for LBDS students to contextualize their learning through the MYP Areas of interaction. The syllabi content and context encourages and promotes international-mindedness by engaging and exploring other cultures and perspectives. Through the units of inquiry, we seek to build understanding and respect for our own and for different cultural views by exploring and examining curriculum examples from a variety of cultural, social, religious and national perspectives.  MYP unit planners, developed collaboratively, reflect these goals. These unit planners employ the standard MYP template. They are compiled with clear purpose, using the principles of ‘backwards design’ and UbD, to ensure the understanding of concepts, the mastery of skills and attitudinal development towards appropriate action. They are delivered in a differentiated instructional manner, to ensure that each child can achieve her/his highest potential on Bloom’s taxonomy.
 Examples of how we promote International Education at LBDS:
•We embed, promote and model a deepening understanding and use of the Learner Profile in the delivery and exploration of curriculum to promote citizenship and international mindedness and in our relationships with others.

•We promote and model the IB “attitudes’ to explicitly underscore, wherever possible, their correspondence to the Learner Profile Words; and implicitly in the way these attitudes shape our entire community. 

•During Orientation week each year, we ensure that our expanded school mission statement, which refers to the requirement to teach children to “appreciate and participate in the richness and strength of a multicultural society”, “child-centred”, “multi-faceted”, “liberal Jews”, “participate effectively in a complex, ever changing society” etc. is fully understood, encouraged, and that the parallels with the IB Mission statement are fully explored.  

•The IBO Mission Statement is reproduced on all significant school literature to promote the exposure and discussion of the IBO’s principles, fundamental philosophy, and values to students, staff, parents and the wider community. 

•Also, our expanded mission statement requires us to teach children the value of social conscience and how to participate in social change.

•We undertake regular reviews of Hebrew and Judaic curricula to ensure that these promote a deepening experience and appreciation of our Reform, liberal perspective; and give students the means to communicate effectively in this language.

•To facilitate the developmental ability for students to communicate, we actively engage in research to implement “Best Practices” that pertain specifically to the acquisition, skills, development and usage Languages A (English) and B (Hebrew) and French.

•We ensure that the timetable dedicates significant time for students to learn Languages A, B (Hebrew) and French in order to communicate effectively in these languages.

 •We continue to develop resources and PD to support Best Practices in Language Arts, Hebrew and French.

•We ensure that the timetable dedicates significant time for students to learn Languages A, B (Hebrew) and French in order to communicate effectively in these languages.

 •We continue to develop resources and PD to support Best Practices in Language Arts, Hebrew and French.

•We ensure that the timetable dedicates significant time for students to learn Languages A, B (Hebrew) and French in order to communicate effectively in these languages.

 •We continue to develop resources and PD to support Best Practices in Language Arts, Hebrew and French. 

•We ensure that remediation; modification and accommodation strategies in languages other than English are effectively in place for any student who may need these.

•We develop students non-verbal ability to communicate by placing significant effort in their Arts education.

•Our faculty explicitly model appreciation, respect, tolerance, fairness and non biased attitudes when discussing or implementing curricular content relating to other cultures or when engaged in religious services.

•Our faculty seeks opportunities to expand and enriching learning from within and beyond our cultural perspectives by framing curricular inquiry with the Areas of Interaction.

•Our faculty selects appropriate syllabus content that lends itself to multiple perspectives on events and issues.

•Adults in our school community find every opportunity to stress and model that cultural difference promotes multicultural diversity and ‘richness’ of life.

•We develop in Social Studies, Civilization and Home Base curricula, students’ understanding of the evolution of good government and the rights and responsibilities of citizenship.

•Our Student Representative Council provides MYP students with basic experience in democratic values, structures and practice.

•We encourage teachers, on the Unit Planners of all subjects, to indicate how they intend the proposed inquiry will consider and positively promote different cultural perspectives and how such Units of inquiry will seek authentic connections to the students’ world, the real world, and to other subjects in holistic, transdiciplinary ways 

•We teach debating skills and critical thinking as tools to inquire into global issues and contentious global topics, issues and conflicts.

•We invite International speakers and visitors to the school.

•We visit and learn from a variety of other faith-based communities, and invite these communities to join in significant religious events at our school.

•Faculty stresses, in curricular content and in delivery, the greater commonalities and universal values humanity shares, over that which separates us.

•Faculty model critical thinking and constructivist pedagogy

•Media studies in all subjects make use of current editions of newspapers, magazines, and Internet sites to learn about global issues.

•We participate in global initiatives, such as Earth Day, Earth Hour, Me to We etc.

•We actively participate in a host of international charitable and relief efforts, and action orientated community work.
•We engage in an annual “International Day”, participate in Freedom Day
•The Charter of Universal Human Rights is introduced to students as a component of Home Room curriculum, and in other curricula where appropriate.

•We reiterate and live the Judaic value of “Tikun Olam (Repairing the world) 

•We stive to ensure that the school meets the MYP requirements regarding all subjects, and exceeds the curricular expectations and objectives of the Ontario Ministry of Education
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