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ASSESSMENT PHILOSOPHY 

  

The fundamental reason for assessment and evaluation is to measure student learning, 
and in this process, each student is fully supported to reach his/her highest possible level 
of academic achievement. Formative and summative assessments provide rich feedback 
to students that indicate what they have learned and how they might further improve. 
The assessment process uses Approaches to Learning to enhance, support, and create 
opportunities for self-assessment. 

Guiding principles of assessment at LBDS – Assessment involves frequent and 
regular communication with parents, students and teachers as partners and reflects the 
values of school community. It aspires to be reliable, fair, consistent, comprehensive and 
verifiable, aiming always to be clear and understandable to all both students and their 
parents. 

 ASSESSMENT PROCESS 

Five forms of assessment inform our practice in each grade and the use of criterion 
referenced rubrics is a requirement for all summative assessment tasks. In Elementary, 
success criteria must be made known to the students. 

Diagnostic Assessment - this helps both teachers and students identify where student are 
and what learning needs exist in order to plan what approaches to learning require closer 
attention to help each student to achieve.  

Formative Assessment - This ‘assessment for learning’ occurs during the learning 
process. It provides descriptive feedback for teachers and students to monitor their 
efforts, make adjustments that lead to enhanced learning, and work toward successful 
achievement.  

Summative Assessment - This ‘assessment of learning’ allows students to 
demonstrate their mastery of content, skills and concepts. All summative assessments in 
the Middle School are assessed using MYP assessment criteria per subject and year level.  
Tasks must be authentic and allow students to demonstrate what they have learned 
during the unit of study, in a contextualised and conceptual framework. In the MYP, all 
strands of all criteria must be assessed at least twice each academic year. 

Peer and self assessment – The ATL skills in the MYP and OMOE Learning Skills 
and Work Habits in Elementary lay the foundation for peer and self assessment which 
promotes student responsibility for learning and are modelled, practised and assessed in 
all classes. 
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Standardization of assessment - If more than one teacher is involved in one 
subject for a single year, group standardization of assessment is carried out to provide a 
common system for the application of the assessment criteria to each student. This is 
achieved by: 

• the use of common assessment tasks 
• shared assessment between the teachers involved 
• regular meetings between the teachers. 
 

Awarding grades – In Elementary, teachers refer to the OMOE Growing Success and 
the OMOE curriculum documents and in the MYP to From principles into practice and 
their subject guides when awarding grades. In the MYP, when submitting term grades, 
the “best fit” approach is adhered to. 

MYP Assessment Records – All summative and key formative assessment tasks 
are recorded on Managebac, to which teachers, students and parents have access. In 
addition, students house their summative and chosen formative assessment tasks in their 
individual student portfolios which form the basis for goal setting and growth plans at 
Three Way and Student Led conferences. 

Whole School Assessment Records – Assessment records in the form of anecdotal 
records, portfolios, observations, recordings, mark books and other relevant tools used 
by teachers must be updated regularly and provide the basis for contacting parents and 
Student Services when concerns about achievement levels occur. These concerns must 
also be documented on the SII archives. 

Reporting – Reporting is an essential form of feedback for all and takes place periodically 
and in various formats across the school.  There is an Interim report card issued in 
October, three way conferences in November for the MYP and parent/teacher 
interviews for the Pre-school and Elementary classes, a full written report issued in 
January and student led conferences held in March.  At the end of the school year the 
second full written report is issued. 

Reflection – reflection is a vital element in the process of learning from assessment and 
is required after the completion of each summative assessment and strongly 
recommended when other forms of assessment take place and is also evident on report 
cards. 

Examinations – MYP 3 students sit examinations in English, Mathematics and Hebrew in 
June, as part of the process of preparation for their smooth transition to grade 9 in the 
high school of their choice. MYP assessment criteria are used in the English and 
Mathematics examinations. The Hebrew examination is assessed on a system of points. 
Examination material covers content from the second half of the year. Examinations are 
90 minutes in length. 
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Expectations of students – Students will meet all deadlines and no extensions will be 
given unless this is requested at least two days before the date of submission. 
Students who miss a deadline for an excused reason must meet with their teacher 
and arrange a date for submission. This is the responsibility of the student, not of the 
teacher or parent. 

Expectations of teachers – Teachers will upload the summative assessment task date to 
Managebac at least seven days before said date. Assessment tasks must be marked 
and returned to students within one week to two weeks of the date of submission. 
Feedback must be given to the student on the task sheet and on Managebac. 

Accommodations – Students with full or partial IAP’s (Individual Action Plans) receive 
accommodations which will be communicated to subject area teachers by the Dean of 
Student Services on the North campus and the Dean of Student Academics on the 
South campus who will also adapt the summative assessment task, or create task 
clarifications where relevant, in collaboration with the subject area teacher.  

 

 

 

 
 


